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SOUTUUESTEIll OOOPEKATIVE DITEIACTIOII 
OBSEtVATIOM SCHEDULE 

1 

The Soutliwt.«teni Cooperative Interaction Observation Schedule (SCIOS) was de- 
signed to assess pupil-teadier interactions. A series of pupil behaviors use sub- 
jectively judged as belonging in one of the three lowest levels of the affective 
donsin (Krsthwohl, Bloon, and Masis, 1964). Sullivan's (1953) socUl-psycholog- 
icsl theory of personality served as a basis for select isg teacher behaviors. 
Selection of Pupil le h aviors 

Briefly, Krathwohl (1964) describes the three lowest levels of the affective 
donsin as: 

Level One . IBCBIVIHG (ATTBHDIHG) At this level we are concerned that the 
learner be sensitised to the esistence of certain phenonena and stinuli; that is, 
that he be willing to receive or to attend to then. 

Fron an eatrenely passive position or role on the part of the learner, idiere 
the sole responsibility for the evocation of the b^iavior rests with tiie teadher — 
that is, the responsibility rests with hin for 'capturing* the student's attention 
—the continuun eatends to a point at uhidi the learner directs his attention, at 
least at a seniconscious level, topinrd the preferred stinuli. 

Level Two . BBSFOHDIHG At this level we are concerned with the responses 
idiich go beyond nerely attending to the phenonena. The student is sufficiently 
notivated that he is not just willii^ to attend, but peihaps it is correct to say 
that he is actively attending. 

This is the category that nany teadhers will find best describes their 
'interest' objectives. Host connonly we use the tern to indicate the desire that 
a ^ild becone sufficiently involved in or coMitted to a subject, phenonena, or 
actively that he will seek it out and gain satisfaction fron working with it or 




engaging in it. 
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Level Three . VALUING Behavior categorized at this level is sufficiently con- 
sistent and stable to have taken on the characteristics of a belief or an attitude. 
The learner displays this behavior vlth sufficient consistency In appropriate situ- 
ations that he cones to be perceived as holding a value. 

An Inportant ehjmeat of behavior characterized by 'Valuing* Is that It Is notl- 
vated, not by the desire to conply or obey, but by the Individual's connlment to 
the underlying value guiding the behavior. In the socialization process, the 
learner nay confom externally to a nunber of socially desirable rules of b^iavlor 
ublch he has only partially accepted as his own— has only partially Internalized. 

The Kratfawohl (1964) definitions were structured to enable teachers to develop 
educational objectives but were not stated In behavioral terns. The three lowest 
levels of the taxono^r of affective objectives were transU>ted Into b^avlors idilch 
first grade pupils night be dxpected to exhibit in a classroon In response to a 
teadier. 

Pupil behaviors were isolated to assess the degree to which pupils (1) receive, 
(2) respond to, and (3) value a stinulus, the teacher. Level one behaviors of 
pupils were defined as those occurring If pupils are not "receiving" the stinulus, 
the teacher. An exanple of such a behavior would be deannstrated by the pupil 
idio interrupts others. This was defined as an overt action In idilch, for exanple, 
a pupil pokes his neighbor widi a ruler or disturbs his neighbor in sane way. 

Level two, "responding" behaviors, were chosen idiich seened to Indicate idien 

> 

a pupil was not responding to the stinulus, the teacher. An exanple of such a 
behavior Is denonstrated by the pupil who does not work on his assigned task. 

Level three, "valuing" pupil behaviors, were defined as those idilch seen to 
reflect a pupil's C'uniltnent or active Involvenent vlth a stinulus, the teacher. 

An exanple of this type of behavior Is evidenced by the pupil idio asks the teacher 
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questions about the acadeBlc subject being studied. 

As can be noted, the first tvo levels of the affective doaain, receiving and 
responding, were placed into negative behavioral terns idixch seened to represent 
avoidance of, or not responding to, the teacdier. It is probable chat fewer pupils 
in a classroon will evidence these negative b^aviors at the sane tine. For this 
reason, scoring was facilitated. 

Level three, a hi^er level of the affective donain, was expected to be re- 
presented less frequently in terns of pupil classroon b^aviors. Level three 
behaviors were stated in positive terns, to facilitate scoring. 

Levels four and five of the Affective Donain (Krathvohl, 1964) were not trans- 
lated into pupil b^aviors for use in the observation schedule, because these be- 
haviors were believed to be of a higher level than night be expected to occur 
frequently in a class of first grade students. 

Section I (VI) leceivinn 

ps fgtg in seats (pupils fidgeting in seats). 

A sustained notion, e.g., squiming, dnnning on desk, etc. 
ps Ivg seats (whot pern) (pupils leaving seats without pensission). 

Any separation of pupil and his desk (verbal pemission fron teacher has uot 
been heard by the observer). 

ps spkg inappropriately (pupils speaking inappropriately). 

A non-relevant to subject natter covent or sound idiich is audible to nany of 
the pupils. 

ps Ikng at obs at rear of m (pupils lookics at observer at rear of roan), 
ps intrrptng others (pupils interrupting others), 
ps dropng objects (pupils dropping objects), 
ps refusing t rqst (pupils refusing teacher request). 

Any action in which pupil does not follow teacher's orders. 



rcl 

rc2 

rc3 

rc4 

rc5 

rc6 

tc7 

o 
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S»ctlop II (VII) Responding 






rsl p§ Ign t rqst (pupils Ignoring teschsr request). 

A pupil does not perfoni sppropristely in response to tescher request. 
rs2 ps not vrkg on sssgnd tsk (pupil not working on assigned task). 
rs3 ps asking inapp disruptive rsp (pupils asking inappropriate disruptive response). 
rsA ps shy, frfl (pupils shy, fearful). 

rs5 ps dydrag (pupils daydreaaing) . e.g., gasing out the window. 

rs6 ps cpying froa oths (pupils copying froa others). 

Looking closely at another's work. (Observer does not necessarily need to see 
actual writing down of copied work.) 

Section III (VIII) Valuina 

vl ps rsg hand bef spkg (pupils raising hand before speaking). 

Count maher of different pupils who raise hands during two ninute interval. 
v2 ps askg q abt s cntnt (pupils asking questions about subject content). 

Any questions whether in individual or group situation concerning acsdaaic subject. 
v3 ps askg t fo help (pupils asking teacher for help). 

Any requeat for help, e.g., pupil nay go to teacher's. desk for help, raising 
hand. 

v4 ps askg t fo appvl (pupils asking teacher for approval) 

Hot United to acadenic area, e.g., "I have a new dress, teacher." Verbal or non- 
verbal, e.g., holding up paper for teacher to see. 
v5 ps vlntng info (pupils volunteering inforaation). 

Any unsolicited infomation spontaneously offered by pupil (acadenic or non- 
acadenic). 

v6 ps offng assist or coop to fellow p (pupils offering assistance or cooperation 
to fellow pupil (s). 
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Pupil offers crayon, pencils, etc. to nelg^ibor. Gives verbal help. Repeats 
teacher's direction, etc. 

v7 Majority of els nks solicited rsp (aajorlty of class nakes solicited response) 
One tally is nade if over one-half of the class responds to a teacher request 
■ade within the two ninute period. 

Selection of Teadier Behaviors 

Sullivan's (1953) social-psychological theory of personality served as the 
basis for selection of two categories of teacher b^avior. (1) The behavior seaaed 
to be of a type whi^ would result in tens ion- reduction and ne ed satisfaction or 
success for the pupil; e.g., the teacher praises the pupil; (2) the behavior seeaed 
to be one which would increase pupil tension or anxiety; e.g., the teacher puni^es 
a pupil. Many of the Iteas are the saae as those recorded on the Teacher Observa- 
tional Personality Schedule (TOPS (Cooper and Beals, 1967). Abbreviations precede 
definitions of the behavior. 

Section IV 

t alls p Iv St whot peia (teacher allows pupil to leave seat without paialsslon). 
Pupil leaves teat to sharpen pencil, get reading aaterial, go out of rooa, 
ask another student for help, etc., without raising his hand or requesting and 
receiving peraltislon froa the teacher. Any separation of a student froa his 
desk or chair. CChe observer has not heard the teacher give peralsslon.) 
t praises p (teacher praises pupil(s)). '*Ihat's good, fine." "Very Good." 
"Excellent." 

t cals p hny, der, etc. (te.acher calls pupil "Honey," "Dear," etc.). Any endear- 
ing term directed at aeaber(s) of the class. 

t tchs p (teadier touches pupil). Any accidental or intentional physical contact 
between pupil and teacher. 
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3. t asks or allows p to hip ech other (teacher asks or allows pupils to help 

each other). 'Vhy don't you two work on your nind>er facts?" "Bill, you help 
Joe with that problSB." *^ry, drill Susie on the parts of speech." 

6. p ask for hip a t hlpd iiM (pupil asks for help and teacher helps iMediately). 
Pupil wakes first wove. Pupil raises hand, and teacher goes to pupil's desk 
to help hin. Pupil goes up to teacher, and teacher helps hia. 

7. t uses enc rak (teacher uses encouraging reaarks). 

'V^lass look at the fine jch koger has done on his drawing." "I know you can 
do it." 

8. t uses or praises md (teacher uses or'proalses reward). 

This includes giving of a reward which had been earned previously. The proais- 
ing of a reward to be given at a later tiae for a present accoapliahaent , or 
the giving of a reward for present achievaaent. 

9. t apol (teacher apologises). 

10. t alls p spk «diot peia (teacher allows pupil (s) to apeak without peraisaioo). 
This includes any conaent without peraission, loud enough to be heard by the 
class. Teacher allows pupil to insert coaaents, questions, answers without 
being called upon. The teacher is working with a group, and aswers of the 
rest of the class carry on conversation. 

Section V 

1. t wms p (or thrtns) (teacher warns pupil). 

Verbal consequences aust be stated. This aust concern Itself with non-acad- 

a 

eaic behavior of the pupil or class. "You had better not poke John with that 
ruler again." "Behave, or you'll suffer the consequences." "I'll do aore 
than Just talk to you the next tiae." 
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2 . t fins, gift At p (teacher frows% gUree at pupil). 

Thlft My be either a frown or glare which ie accooipanled by verbalization, or 
thefte-ftftM actlone with no verbalization. The teacher Inltiatee thle action 
towardft a eingle individual. 

3. t punch p (teacher punifthee pupil(ft)). Thie My be punlfthMnt which takee 
phyftlcal or verbal for*. '*Take your hooka and alt at that table in the back 
of the rooa.'* "Stand up rl^t there by your deck until I tell you to alt 
down." 'Mo to the principal 'a office. Tell hi* why 1 cent you." (It haa 
been obaerved that children are often laolated from the reat of the claea by 
having their deaka at an obvloua dlatance from thoae of die other children. 
Thia obaervatlon ia not checked by the obaerver on the achedule, becauae it 
la aeldoa poeaible to detemine the teacher 'a aotlvea for laolating the 
children. For the szm reaaon, a record ia not kept of children who aeM 

to be undergoing puniahMnt when the obaerver arrlvea, when no verbal Motion 
of thia haa been overheard by the obaerver.) 

4. t cala on non-vol (teacher calla on non- volunteer ) . 

The teacher calla on a pupil who haa not ralaed hia hand or otherviae indi- 
cated hia wlllingneaa to participate. Teacher My aay, "I want to call on 
aoMone who haan't anawe/ed yet." Thia doea not include inatancea idiere die 
teacher calla on pupila in a conaecutlve order. 

5. t uaea acM (teacher uaca aarcaM). 

Thia itM la recorded each tlM a teacher Mkea a bitter, cutting reMrk or 
a atatment which haa an intended inpllcation idilch aeeM to be the oppoaite 
of the literal aena«i of the worda; a cutting crlticlM which ia Mde in the 
foni of a jeat or a atatoMnt which haa a dlatingulahing quality of blttemeaa 
or a taunting reproach fu Ineaa . "John Jonea, are you in thia reading group, or 
do you think thia la receaa tlM? 

o 
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t crlt or corr p (toacher criticizes or corrects pupil (s)). 

This includes both criticisa end correction. May be acadeaic or non ir ideal r 

7. t spks ovr p noise (teadier spesks over pupil noise). 

Teache.* raises voice to be heard over individual conversations, rustling of 
papers, aoveaent about the rooa, pupil aoveaent. She does not coaaent on the 
noise or wait for noise to subside. 

8. t igns, int, rej p ans or q (teacher ignores, interrupts, rejects pupil 
answer or question). 

E.g., pupil goes to teacher's desk and she turns hia around and sands hia back 
to his seat. Pupil raises hand and teacher ignores the pupil or she aay say, 
"Put your hand down." 

Itea Oraantzatlon 

Sixteen ainutes are required to record pupil and teacher behaviors in the 
classrooa using the SCIOS. It is suggested that an additional five-ainute period 
be utilised to fill out the inforaation included on the schedule such as the 
teacher's code nuaber, school code nueber, observer naae, date, tiae, class size, 
nuaber of boys and nueber of girls in the rooa, and identifying inforaation about 
rooa setting. The aajor subject taught is checked at the end of each two-ainvte 
tiae period. 

The following itaas are recorded during the first five ainutes the observer is 
in the rooa. They are subjective, of course, and are to be asrked plus (**’) if 
observed or ainus (-)if not observed. 

Vis ad nt a org (Visual aids neat and organized) 

Clr is clrf and stia (Classrooa is colorful and stiaulating) 

The category systea is used in recording teacher and pupil behaviors on this 
schedule. The iteas in each of the eight sections are tallied each tiae they occur 

o 
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during a two-ainute tiae scgaeot. Ho individual gugil'a bahavior ia acomd aora 
than oaca during a two-ainuta gariod. For asaagla, in Section 1, if tha obaarva 
aakaa a tally for a gugil fidgating in hia scat, (rcl), ha ahould not tally thia 
behavior again for thia fugil in Section I, during that tao-ainuta intarval. Ha 
should, howavar, aaka a tally if tha saae pugil drops an objact (rc6). 

To proaota •mm in scoring, tha thirty-nina itaas are coded. A copy of tha 
obsarvatioo schadula appears at tha and of this report. 
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